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The field of ELT is constantly witnessing the introduction of new instructional approaches, 
one such perhaps recent initiative is critical discourse analysis (CDA). Accordingly, the 
present study was an attempt to investigate the implementation of CDA instructions in an 
English writing classroom and its role in developing self-regulation and self-reflection 
skills among ESL learners of undergraduate level. This study was designed to investigate 
the significance of developing students’ critical language awareness through explicit 
teaching methodology of some procedures of critical discourse analysis that might play a 
significant role in producing efficient learners who are efficient interpreters and assessors 
of written discourse. The study was planned to discover the procedure of encoding and 
decoding of the writer’s message and to teach students the skill of inferencing, evaluating 
and explaining through higher-order thinking processes where they  supposedly monitor, 
regulate and reflect upon their own writing and that of the writer’s. The learners were their 
own evaluators, the researcher observed through their writings the capability to activate 
and apply their critical knowledge while interpreting and assessing the text, as well as the 
extent to which the learners self-regulate and self-reflect over their written assignments. It 
was witnessed that the motivation level of learners enhanced and they were able to decode 
the message of the text. The learners were observed to self-monitor their writing. They 
were able to deal with challenging tasks rather than mere passive tasks. It was concluded 
that critical language awareness, self-regulation, self-reflection can be developed through 
familiarising with CDA techniques in the form of continuous writing practices in 
classroom. 
 
 
 
 
 

INTRODUCTION 
 

The most difficult of skills for L2 learners is writing. 
According to Richards and Renandya (2002), the difficulty 
lies not only in generating and organizing ideas but also in 
translating these ideas into readable texts. They argue that the 
skills involved in writing are highly complex, and L2 writers 
have to pay attention to higher level skills of planning and 
organizing as well as lower level skills of spelling, 
punctuation, word choice, etc. Chakraverty and Gautum 
(2008) state that writing, “is essentially a reflective activity 
that requires enough time to think about the specific topic and 
to analyze and classify any background knowledge. Then, 
writers need suitable language to structure these ideas in the 
form of a coherent discourse”. EFL learners conventionally 
care meticulously for the spelling, punctuation, and grammar 
and the focus is uni-dimensionally linguistic (Hedge, 2000). 
More recently, however, there is growing emphasis by a 
number of scholars on students sliding into critical language 
awareness.  
 

Critical language awareness being the pedagogic arm of 
critical discourse analysis (CDA) as Wallace (Svalberg, 2000) 
called it, supports writers to make well- informed choices as 
the traces and clues of certain ideology reflected. CDA 
instruction helps students to move from non-critical to critical 
approaches to language learning. CDA instruction in effect 
extends this kind of analysis thereby allowing learners to also 
see how these devices are used to realize and construct “social 
identities, social relations and systems of knowledge and 
belief” (Fairclough, 1992). During the past decade, CDA has 
found its way to L2 studies. Wallace (1992) has been among 
the first who paid the most significant attention to a serious 
gap inherently present in most EFL classes. Wallace claims 
that EFL students are often marginalized as readers; their aims 
in interacting with written texts are believed to be the first and 
foremost those of language learners.  The analysis of 
discourse for Foucault (1984) is the analysis of the domain of 
‘statements’- that is, of texts, and of utterances as constituent 
elements of texts. But that does not mean a concern with a 
detailed analysis of texts -the concern is more a matter of 
discerning the rules which ‘govern’ bodies of texts and 
utterances. It is common practice in composition classrooms 
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across the country to have students engage in critical thinking 
and writing about current issues. In this light, the need for 
context-sensitive forms of discourse analysis has become 
increasingly acute. Teachers, students, scholars, and others 
engaged in composition studies all stand to benefit from being 
able to analyze written texts and discursive practices in ways 
that encourage students to address and, ideally, act on 
important social problems.  
 

In recent years, several closely-related forms of discourse 
analysis have emerged which promise to satisfy this need: 
critical discourse analysis (Fairclough 1992, 1995; Van Dijk, 
1993; Caldas-Coulthard and Coulthard, 1996; Fairclough and 
Wodak, 1997).  Many theorists share strong political starting 
points for doing CDA, with their major focus on revealing 
hidden values, beliefs and bias of texts, and studying power 
relationship behind texts. Many of them, however, establish 
operationalised research frameworks for exploring 
relationships between language use and social context. The 
work of Fairclough, Wodak and van Leeuwen especially have 
helped to operationalise the principles of CDA.  
 

REVIEW OF LITERATURE 
 

Fairclough’s (1995) analysis is based on three components-
description, interpretation, and explanation. Linguistic 
properties of texts are described (text analysis), the 
relationship between the productive and interpretative 
processes of discursive practice and the texts is interpreted, 
and the relationship between discursive practice and social 
practice is explained (Fairclough, 1995). In doing this, 
Fairclough attempts to establish a systematic method for 
exploring the relationship between text and its social context.  
According to Fairclough, a discursive event is simultaneously 
text, discursive practice (including the production and 
interpretation of texts) and social practice. Fairclough 
develops an analytical framework (Fairclough, 1992, 1995), 
drawing on the concepts of intertextuality (that is the 
relationship between texts ‘before’ and ‘after’), 
interdiscursivity (that is the combination of genres and 
discourses in a text) and hegemony (the predominance in and 
the dominance of political, ideological and cultural domains 
of a society) (Fairclough, 1995).CDA is what Fairclough 
(1992) has referred to as a textually oriented form of 
discourse analysis (TODA). To develop this textual analysis, 
Fairclough (1992) brought together the linguistic theory of 
Systemic Functional Linguistics proposed by Halliday 
(Halliday & Hasan, 1976). CDA was first introduced by 
linguists Norman Fairclough (2003) who made a remarkable 
contribution in this field. Fairclough introduced the three-
dimensional framework for examining discourse, which 
comprised of an analysis of (spoken or written) language 
texts, discourse practice (processes of text production, 
distribution, and consumption) and discursive events as 
instances of socio-cultural practice. 
    

Purpose of the study  
 

In the researcher’s own experience in their writing classes 
(with the narrative text for interpretation, bearing no 
exception) ESL students do have the tendency to run into the 
challenges. Having been both encouraged by the somewhat 
successful application of CDA in ELT and being personally 
interested in the trend, the researcher set out this study to 
investigate whether CDA would have any significantly 
positive impact on ESL learners’ comprehension and written 

interpretation of the narrative text. To fulfill the 
aforementioned purpose, the following two research questions 
were raised: 
 

1. Does critical discourse analysis instructions have any 
significant effect on ESL learners’ writing and their 
interpretation and analysis of a narrative text?  

2. To analyze the level of CDA skills among the ESL 
learners of under-graduation, by making them write 
an analysis of a narrative text. 

 

METHOD 
 

Participants 
 

The participants of this study were 30 under-graduation ESL 
learners selected from among an existing intact group of 73 
students at Aligarh Muslim University (A.M.U) based on their 
scores on their mid-term English exam. The exam is a partial 
fulfillment of the course which is taken on a quarterly basis to 
grade the performances of the learners at the university. The 
exam is taken in the compilation of the assigned syllabus. All 
the 73 students had the English language background which 
was similar to that of the target group. The 30 female 
participants-aged between 20 and 22 who took part in this 
study were assigned randomly.  
 

Data Collection Procedure 
 

Students were asked to analyze the text to uncover their initial 
level of critical language awareness. An assignment was 
given to them and they were asked to consider it as a graded 
assignment. As a consequence, the students worked diligently 
and so the results became quite authentic. They were also 
asked to provide linguistic evidence from the text as well as 
semantic representation. No time limit was set for analysis 
because the subject was new as well as very demanding for 
them. The researcher intended for the students to analyze the 
assignment with great zeal and patience and at the same time, 
the critical elements of the texts were not pointed out to them 
so as to check their level of critical language awareness prior 
to the teaching of the techniques of CDA.  
 

Following the selection of the participants, the treatment 
commenced. The classes were held four days a week for a 
total period of two weeks (8 sessions) of the entire term of 13 
weeks, focusing on all the four language skills including 
writing. In these two weeks, the classes were entirely focused 
on teaching writing skill and the CDA techniques to the ESL 
learners to interpret and analyze a text/discourse. The classes 
were taught by the same instructor. All the 30 learners 
underwent the same procedure of teaching in terms of the 
three other skills and were assigned the same kind of 
homework even in their writing instruction; in addition to 
writing in class, they were assigned to write an essay as their 
homework. This phase started in class and continued as 
homework with the teacher-researcher asking students to read 
their homework in the next session while she and the other 
students gave them feedback. She would then collect all the 
other students’ writings, score and comment on them after 
class, and hand them back to the students the next session. 
Regarding the writing skill, the group underwent CDA 
instruction of how to write the interpretation of a text after 
comprehending it carefully. For both classes, each session 
started with a warm-up, followed by the main activity, and 
ended with a follow-up. It is worth mentioning that the 
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writing instruction for all classes took around half of the time 
of the class since the teacher had to work on other aspects of 
English as well. What follows is a description of the 
procedure of the writing instruction.  
 

Analysis of Results 
 

To reiterate, the purpose was to make them aware of the 
linguistic feature by utilizing those linguistic features for 
transforming knowledge or presenting ideologies. Secondly, 
to unveil the power of language which could be used by 
powerful communicators as their tool for maintaining and 
sustaining power. 
 

It was uncovered that the students did not have a proper idea 
and clear framework in their mind to pave the way for them to 
analyze the text in an organized manner. In their first session- 
when they were not given the explicit instructions- some of 
them were not able to find out the writer’s stance. They were 
unable to carry out the connotations and they did not 
understand the writer’s ideology. Moreover, they did not have 
an idea of the usage of rhetorical elements like figures of 
speech or similes and metaphors, to present the writer’s 
ideology and opinion. In fact, before becoming introduced 
with CDA, students accepted these linguistic elements just as 
simple vehicles of communication. In their first analysis, 
some students merely paraphrased the whole text. So, before 
giving them explicit instructions on CDA, they were unable to 
refer to those specific critical elements that represented the 
writer’s ideological stance. After comparing the first and the 
second versions of analyses, it was revealed that majority of 
students’ critical language awareness was raised. Students’ 
attentions were drawn to linguistic elements and the roles they 
played in presenting writers’ thoughts and beliefs. By 
analyzing the text, they were able to find out the writers’ 
mental directions. The study also revealed the significant 
results of teaching CDA to students. It is acknowledged to 
have a great impact on their way of thinking and judgment. 
Another considerable revelation is that in the second session, 
some students still could not analyze the text based on the 
CDA techniques. Some of the students did not analyze the 
text based on the linguistic elements. They analyzed the text 
by paraphrasing the articles in the second version. Almost all 
of them, however, believed that their ‘abilities to analyze’ the 
texts ‘increased’. They could understand the negative or 
positive loads of special clues in the text; although, most of 
them did not reach the mastery to name the technical terms in 
their analyses. This can be attributed to the limited time they 
had to ‘practice’ the taught CDA techniques. CDA techniques 
were instructed to them in two classes only. It seemed that 
their understanding of the texts increased but their capabilities 
of critical analyses did not increase. The students did not 
analyze the text based on the functions of linguistic elements. 
In fact, not only the participants of the study but all students 
of considerable practice in CDA techniques to conduct a more 
detailed analysis. Based on the examination of students’ 
analyses and their answers in class discussions, it can be 
concluded that about majority of students’ critical language 
awareness rose after becoming familiar with CDA techniques. 
Although they could not analyze the text based on the 
linguistic elements in detail and their analyses were weak, 
their beliefs about discourse and language elements changed. 
Students were not ignorant readers of the text anymore. As 
they pointed out, their opinions changed about the 
phenomenon of language and particularly learning the English 

language. In order to have better analyses, students need to 
apply CDA and practice it frequently, for a longer period of 
time. 
 

By developing Critical language awareness and critical 
discourse analysis skills, the capability to self-regulate and 
self-reflect also develops. We can support this statement with 
the findings of this paper. The researcher noticed that students 
were found to self-monitor their writing. They were assessing 
and commenting on their work. The findings show, that most 
of the students used and followed the points discussed in the 
class lectures on CDA techniques. Some students very 
impressively delivered their drafts and very interestingly 
critiqued over the text. Although they were found to skip the 
major technicalities of the text, like the use of literary devices 
by the writer. Their main focus remained on the character 
analysis of the characters of the text, and on the analysis of 
the dialogues, they exchanged. The students offered their 
opinions and judgments to the text and its characters. The use 
of the vocabulary and sentence formation was found to be 
very apt and elaborate. The majority of the students were able 
to deliver a good interpretation of the text, although, excluded 
various technical features of the text analysis. Therefore, if 
received a prolonged practice in CDA, one can improve CDA 
skills of the learners, as well as, would directly complement to 
their potentials to self-regulate and self-reflect. Such practices 
when initiated and facilitated by the teacher, can result in 
improving the writing skills, discourse interpretation skills, 
and along with that the self-regulation and self-reflection 
ability. Through CDA practices, learners act upon their own 
potentials to deliver their best. When they are writing, they 
are becoming their own critique by monitoring their own 
writing. This way the learners act upon the feedbacks given to 
them, therefore, CDA skill development should be initiated by 
the teachers for their learners’ overall development, as well 
as, to grow them as self-regulated learners and as a critical 
thinker, which are the qualities of an efficient learner.  
 

CONCLUSION AND IMPLICATIONS  
 

The objective of a curriculum and syllabus should not be 
limited to linguistic factors alone, but these should be 
extended to develop the art of critical thinking and power of 
reasoning. This study was an attempt to make learners 
familiar with the CDA techniques and the application of that 
when analyzing a text. The findings of the study showed that 
the learners were able to analyze the text critically to an 
extent, where they were assessing the text as well as 
regulating and monitoring their writing. Although there were 
students who could not perform up to the mark. After 
assessing their writing the researcher, attributed this lack of 
performance to the learners’ own motivational level, and the 
less number of lectures being delivered to them on CDA. Low 
motivation level is due to the lack of interest and enthusiasm, 
among the learners for engaging themselves into new kind of 
activities. The researcher perceived that the learners are stuck 
to the old dogmas, where the teacher works as the sole 
director, and students sit as passive learners. Therefore, it is 
then very important for a teacher to facilitate their learners 
with such practices. Incorporation of such practices will 
motivate the learners to participate in all classroom activities, 
with complete zeal. Activities, where the learner is the center, 
and the teacher is the facilitator. Incorporating CDA skills, 
self-regulation, self-reflective practices, would build up the 
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motivation level of the learners, they’ll become the sole 
owner and director of their learning.  
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Appendix: 
 

Some randomly selected assignments:  
 

CDA 1 

 
 

CDA 2 
 

 

 

CDA 3 
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